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On-track evaluation process 

A priority for the Department for Education is to improve the educational attainment and wellbeing of 
South Australia’s children and young people. 

The purpose of the External School Review is to support schools to raise achievement, sustain high 
performance and to provide quality assurance to build and sustain public confidence in government 
schools. 

All government schools are externally reviewed over a 3-year cycle. After the review the principal and the 
governing council chairperson receive a written report with a number of directions for improvement.  

 A copy of the External School Review report is available on the school website. 

In some cases, when the review panel finds cause for concern about the levels of achievement and growth, 
together with evidence about the school’s capacity for systematic improvement, a school will be advised 
that they will be visited again in a year.   

Schools with a 1-year return are assisted during the intervening period by the education director and other 
department staff to ensure they receive coordinated, targeted and systematic support. Intervention is 
concentrated on building the school’s capacity to improve teaching and learning across the school, lift 
expectations and achieve results as measured against the Department for Education Standard of 
Educational Achievement.  

During this process, which occurs 12-15 months after the initial visit, a review panel determines the extent 
to which the school has, with external support, developed sustainable internal capacity to improve 
effectiveness and raise student achievement.   

The school’s priority improvement plan was the main document used as the basis for this review.  

The review visit was conducted by Kathryn Entwistle, Review Officer of the department’s Review, 
Improvement and Accountability directorate, and Marion Coady and Graham Fenton, Review Principals. 

 

This On-Track Evaluation report should be read in conjunction with the report of the External School 
Review conducted at Gawler and District College B-12 in May 2017. 
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Directions from the External School Review report  
May 2017 

1. Ensure learning for all students is enhanced through a whole school, cohesive approach to the 
documentation of curriculum, improving literacy and numeracy and using contemporary pedagogical 
practice. 

2. By using learning as the focus, develop and implement a strategic plan that creates a cohesive B-12 
culture. 

3. Ensure a cycle of self-review and strategic planning is developed and implemented that involves all 
members of the school community, is informed by data and addresses concerns about coherence in 
expectations and practice across the school.  

 

Additional information about the school context   

The principal has advised that new personnel appointed to leadership positions include the head of junior 
school, assistant head of junior school and the HASS coordinator (years 7 to 12). 

The school has initiated new leadership positions as follow: a Band 1 junior school learning support and 
Band 3 learning support senior leader, instead of Band 1 learning support coordinator, to oversee the new 
disability unit and 2 additional special classes. 

Development of a priority improvement plan 

The principal has advised that the PIP was developed with Learning Improvement division (LID), education 
director, principal consultant, and the school’s executive and leadership teams. Consultation and approval 
was gained from staff and governing council. The priority improvement plan (PIP) is monitored on a 
fortnightly basis with the above personnel. 

The PIP is also reviewed every 3 months by a conference call meeting with the education director, director 
of secondary learners, LID and Systems Improvement senior staff, and Partnerships, Schools and 
Preschools. Aspects of the PIP are regularly reviewed at governing council, leadership meetings and staff 
meetings. 

The PIP was sent to the executive director, preschool and school improvement in term 2 2018. 

Strategic support provided to the school over the past 12 months  

The principal has advised that the education director and principal consultant provided support with 
developing the PIP and reviewing progress fortnightly. 

A consultant is supporting the junior school leadership and reading improvement in a mentor capacity for 
the head of junior school 2 to 3 times a term. 

LID supported the executive team in developing the PIP, working alongside executive leaders to respond to 
actions, and working individually with coordinators to build capacity.  

Support services have increased support with referrals to the behaviour coach, attendance and disability 
support. 
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Performance Improvement and Incapacity provided training for leaders on performance development 
conversations, and supported senior leaders in developing whole-school performance development 
processes. 

Evidence and evaluation referenced to directions in the priority improvement plan. 

Direction 1 
Ensure learning for all students is enhanced through a whole school, cohesive approach to the 
documentation of curriculum, improving literacy and numeracy and using contemporary pedagogical 
practice. 

On-track evidence  

The on-track evaluation panel notes that the college’s response to the original directions has been 
undertaken through the lenses of reading and attendance. Priority improvement plan (PIP) strategies and 
actions reflect this. 

Documentation provided, conversations and observations made clear that the college’s priority to improve 
practice and outcomes in the areas of reading has had impact. PAT Reading assessments conducted this 
month show improvement against September 2017 results, representing a notable growth in students’ 
achievement against their previous outcomes. In 2017, 44% of year 3 students achieved SEA, whilst in 2018, 
in year 4, 65% met SEA. Similarly, in 2017, 39% of year 4 students achieved standard, but when tested 
again in 2018 as year 5 students, 78% met standard. The following were evident throughout the evaluation 
process, and deemed influential in supporting the improved outcomes: 

• The school’s focus on reading is widely understood across the reception to year 12 campus. 

• Contemporary approaches to the teaching of reading have been systematically introduced: high-
impact reading strategies (HIRS) years 7 to 12, and the Big 6 of reading reception to year 6. 

• Expectations of practice have been documented and discussed in cohort and faculty groups. 

• Australian Curriculum outcomes have been examined and task design aligned more closely with 
these. 

• An interdisciplinary approach to the teaching of reading has been introduced at the secondary level. 

• Data platforms allow staff to access and respond to information about their students’ learning 
needs. 

Students across campus were able to discuss reading strategies they have been taught to support 
comprehension and fluency. The use of subject-specific language, word walls and visual scaffolds were 
evident in many learning areas. In the reception to year 6 cohort, the teaching of guided reading has been 
reviewed and reformed, with teachers reporting they appreciate the impact a more targeted and 
intentional approach has brought about. Teachers working with students with a disability employ 
assessments that determine students’ Lexile Levels and have sourced reading materials that meet both 
engagement and ability needs. Students in the Flexible Learning Centre are undertaking Certificate III 
subjects that they report previously would have been too difficult to access with lower reading levels, and 
100% of these students achieved the vocational ‘White Card’ workplace safety certificate for the first time 
in 2018.  

Reports that HIRS are taught across secondary faculties were provided. Reading strategies have been 
instrumental in supporting home economics students to access and interpret recipes. Some students in 
music have undertaken a written assessment for the first time due to improved reading abilities. 
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Review panel evaluation  

The work undertaken in introducing the priority of reading has had a significant impact on the reception to 
year 6 section of the school. Evidence sourced indicated that at the years 7 to 12 level response to the 
priority is inconsistent. Whilst some teachers have undertaken the teaching of HIRS and contemporary 
practice readily, there remains a lack of coherence in embedding the concept across the school. Continued 
work in this area, through systematic professional learning and clearly articulated expectations, will be key 
in bringing about sustainable change. Leaders discussed plans to continue actions to progress practices in 
2019, while the work already undertaken indicates capacity to achieve a cohesive, whole-school approach 
to reading.  

 

Direction 2 
By using learning as the focus, develop and implement a strategic plan that creates a cohesive B-12 
culture. 

On-track evidence 

The learning focus introduced to create birth to year 12 cohesion is, as stated, reading. At this point, the 
concept enables an understanding of a shared, school-wide intent, but has not yet influenced cultural unity. 
Many people with whom the panel spoke reported a desire to develop unison across the campus. Some 
initiatives introduced by individuals with this intent in mind include: 

• Reception to year 6 students engaging with a year 12 science experiment. 
• Year 9 students conducting peer reading with reception to year 6 students. 
• Primary students attending a senior school physical education class. 
• School daily structure has been aligned and bell times adjusted. 
• Whole-school twilight concert. 
• The development of a whole-school fete. 
• End-of-term whole-school celebrations. 

The panel acknowledges these well-intended implementations, and notes that years 2 to 6 students see 
themselves as ‘part of one big school’.  

Processes initially undertaken to achieve PIP outcomes clearly enabled whole-school participation and 
collaborative learning. The forums to explore the ESR directions and establish the school’s priorities were 
representative of collective action. Since the initial stages of improvement planning, reception to year 6 
and years 7 to 12 cohorts have undertaken to progress the priorities in isolation: 

• Each cohort convenes separate staff meeting times. 
• Databases are different and separate. 
• Staff from each cohort are unaware of the work of the other. 
• Year 6-7 transition is lacking in efficacy. 

The panel acknowledges a positive shift in culture since the original amalgamation. Geographical and 
facility contexts compromise potential unity, and the principal reports system funding has been allocated 
to address these issues in the future. The more sophisticated distinctions inherent to establishing a 
coherent culture still remain an area for development. 

Review panel evaluation   

Whilst reading is acknowledged across the school, the implementation of this improvement has seen the 
school divided. Staff reception to year 6 and years 7 to 12 work in isolation to progress the concept. The 
impact of improved reading practice is evident throughout the reception to year 6 cohort, and cross-
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campus collaboration on this may support more consistent implementation in years 7 to 12. Executive 
leaders meet on a fortnightly basis, discussing their work and examining progress against the PIP. The 
opportunity to use these forums to design greater opportunities for staff to engage in collective 
professional learning and discussion is evident. Strategic and deliberate processes that enable cross-
campus interaction will support the school in achieving the direction and develop cohesion. The 
appointment of new leadership and the commitment they bring to ensuring improvement indicates the 
capacity to lead this concept. 

The revised direction for the school is:  
Using reading as the focus, design and convene professional forums inclusive of mixed cohorts that 
enable collective professional learning and dialogue, and better facilitate a cohesive birth to year 12 
culture. 

 

Direction 3 
Ensure a cycle of self-review and strategic planning is developed and implemented that involves all 
members of the school community, is informed by data and addresses concerns about coherence in 
expectations and practice across the school. 

On-track evidence  

The focus on attendance has been strategic, inclusive and data-informed: 
• A dedicated leadership role to manage attendance across the school has been established. 
• Expectations regarding teachers’ responsibilities to action attendance issues are clear and 

documented. 
• Time has been dedicated to allow teachers to fulfil their responsibilities. 
• Professional learning through role-play has supported teachers in understanding how to engage 

with families regarding attendance. 
• Data-informed discussions have been conducted with students. 

Term 3 2018 attendance data shows an improvement against a four-year trend at 88.4%. It is reported that 
a focus on unexplained absences has seen a drop in this rate, and a teacher reported that after 15 years of 
trying to make gains in this area, there is improvement.  

Self-review processes have allowed leaders to identify teachers’ uptake of the school’s agreed reading 
strategies. ‘Learning Walks’ and observations have allowed leaders to evaluate and identify areas for 
improvement in practice. In the reception to year 6 cohort this has influenced the design of PDP plans and 
consequent professional learning. Teachers in this area report the positive impact this has had on their 
practice and potential to meet school expectations. In the years 7 to 12 cohort, a number of teachers have 
engaged readily with observations and used these to identify areas for improvement in teaching HIRS or 
designing engaging learning tasks. Reports commonly indicated that systems or strategies responding to 
these needs were not yet operating.  

The panel heard that not all years 7 to 12 teachers have yet responded to the school’s expectations 
regarding reading practices: 

• Some teachers perceive the priority as detached from their discipline. 
• There was reluctance to engage with observations. 
• There was resistance to engage with PDP systems. 

Leaders responsible for line management have been scaffolded to conduct learning walks and observations, 
and have engaged with the growth coaching model. These initiatives have enabled a positive impact on 
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teachers willing to incorporate changes in practice. Expectations regarding agreed practice are now in 
place. Processes that support those hesitant or reluctant to respond need to be amplified, and the concept 
of accountability established. 

Review panel evaluation   

Review and development of attendance practices has been conducted and improvement achieved, 
particularly regarding clear expectations of staff. Areas for improvement in teacher practice in the 
reception to year 6 cohort have been identified through strategic self-review, and were responded to 
intentionally and successfully. In the years 7 to 12 cohort, strategies to support teachers to address 
identified areas remain an area for development. Some secondary leaders with line management 
responsibility find managing teachers’ reluctance to respond to expectations challenging. Opportunities for 
line managers to develop approaches and strategies that encourage all staff to engage with change, and 
that bolster accountability across the cohort, need to be established.  Strategic planning and scaffolded 
professional learning to build line managers’ capacity needs to be undertaken by the executive leadership 
team. Whilst a significant undertaking, the panel agrees that leaders have the commitment to do so with 
persistence and resolve.  

The revised direction for the school is:  
Establish a shared culture of commitment and accountability by designing processes that build the 
capacity of line managers to support all teachers to meet school expectations.  

 

 

 

 



 

8 | On-track Evaluation report 2018 – Gawler and District College B-12|FINAL 

Outcomes of the on-track evaluation 

Based on the evidence provided, Gawler and District College B-12 is on-track to effectively implement 
the External School Review directions. 

The achievement and growth of student learning as evidenced through PAT-R and Running Records 
assessments was significantly greater than historic averages.  

An improvement-focused culture endeavouring to provide a coherent whole-school approach to reading 
and attendance was apparent: 

• Agreed approaches to reading are informed by contemporary practice and having positive 
impact for learners. 

• Practices and expectations regarding attendance are uniformly understood, managed and 
resourced. 

Through the priorities of reading and attendance, the school is addressing improvement against the 
initial ESR directions. The documentation and implementation of cohesive pedagogy is well underway 
through the school’s birth to year 12 reading focus. The profile of data in intentional planning has been 
raised and is influencing practice, predominantly in the reception to year 6 cohort. Processes of review 
are regular and emergent, and have been implemented to identify areas for improvement in teacher 
practice across the school. Expectations regarding responsibilities and practices regarding attendance are 
clear and operating effectively. The school will need to continue to explore and initiate systems and 
forums that progress the concept of birth to year 12 cohesion, a concept that many staff view positively.  

The principal will continue to work with the education director to implement the External School Review 
directions.   

Based on current performance, Gawler and District College B-12 will be externally reviewed again in 
2021.  
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